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Section 1: Your School, the Need, Strengths  
 
1. Please provide us with a description of your school, the students, community 
and staff. You are welcome and invited to present this in as creative a modality as 
possible.  
 
Adams Spanish Immersion is an elementary school that provides children with an 
opportunity to be fluent in a second language. Adams' students are surrounded by 
Spanish all day long and learn to speak and comprehend the language much as a child 
learns to speak for the first time. Our school is a place where families and staff value the 
importance of language and the opportunities that are gained by learning another 
language. It is a magical place where dedicated staff and involved parents nurture young 
minds and hearts. 
 
We teach all K-1 subjects in Spanish with 30 minutes of English instruction daily starting 
in grade 2. Our core curriculum is enhanced by specialists in art, music, science, 
technology integration, and physical education. We appreciate active parents and 
community partners, including Amity Interns – native Spanish speakers who add cultural 
and linguistic richness to the school community. 
 
Currently in our 32nd year, Adams Spanish Immersion School is the oldest Spanish 
immersion program in the state of Minnesota. Our students enter with a broad range of 
knowledge, skills, and experiences, but all have in common that they are learning and 
strengthening their academic and social skills in a journey of bilingual/multilingualism.  
 
Although we have in recent years had a steady increase in enrollment, this year we 
experienced a decrease in enrollment due to a number of factors; currently we serve 



about 641 students and their families. Approximately 53% of our students qualify for free 
and reduced-price lunch, 23% are English Learners, and 7.1% receive special education 
services. Figure 1 below shows our racial/ethnic demographics which have remained 
largely the same for the past 7 years. 

Figure 1: 2017-18 Enrollment by Race/EthnicityIn  
 
Due to our high enrollment levels and the need to right-size our classrooms as well as 
the building as a whole, starting in the 2016-17 school year the District began a large 
construction project at Adams as part of the Facilities Master Plan--an addition of 21 new 
classrooms, a new cafeteria and media center, and a complete remodel of the current 
building. While this has posed some challenges about how we use and share space 
together, we are excited about the possibilities that the new space will provide. We 
believe that our new space has the potential to be a catalyst for moving more deeply and 
intentionally into restorative practices--we plan to consider our new spaces via a 
restorative practices lens. All classrooms, for example, will have sufficient space for 
restorative circles. We will be able to build on our existing work around, for example, 
Trauma-Informed Schools and Zones of Regulation with the additional space for meeting 
student needs--creating more spaces for movement, focus, and calm. We will also have 
more opportunities for student leadership and collaborative work with intentionally 
designed common spaces and larger classrooms.  
 



Over the past several years, we have seen changes in the needs of many of our 
students and their families. We now have more students who are living with greater 
financial, emotional and mental health needs than we have had in the past and 
consequently we have shifted our focus to find ways to support their needs in the 
classroom and beyond.  The impacts of these changes have been seen and felt by staff 
and families in the areas of behavior as well as academics, and while we know we have 
made many positive changes to our processes and practices, we are still looking for 
additional ways to support the growing needs of our students and their families. 
 
2. Describe needs and strengths through  

a. Data (including ODR, ISS/OSS, attendance rates, MSS or 5E data on 
students experiences with school and safety etc., disaggregated, whenever 
possible)  
b. Anecdotes or stories that exemplify the needs you hope to address 
and/or strengths you plan to build on through whole school implementation 
of restorative practices  

 
There exists a strong foundation of practices here at Adams that are based both in 
family-school relationships and teacher-teacher relationships. These relationships will 
serve as a catalyst for establishing a common restorative practices philosophy/mindset 
both at school and in the broader community. Also, because Adams has a low staff 
turn-over, a majority of our staff members have participated in a number of common 
professional learning experiences over the past several years.  We have had common 
learning around Yoga Calm, Zones of Regulation, Trauma-Informed Practice, MeMoves, 
culturally responsive teaching, the AMAZE curriculum project, and others. These 
common experiences and the resulting relationships that have been fostered will serve 
as a foundation upon which to build our common restorative practices.  
 
In this section we outline our strengths and areas for growth as a school in terms of the 
relationships that we have built at Adams. These are relationships between people as 
well as relationships with practices that we use at school.  We will detail here the 
relationships we have with families, the relationships among teachers, the relationships 
we have with existing tools and programs, and lastly the relationship that we have with 
behavior data.  Throughout this section, we interweave the theme of change.  Over the 
last ten years, a changing environment has created new obstacles for our school, as well 
as the need to reinterpret the way we understand our relationships with each other and 
with the systems that surround us. 
 
Relationships with families 
 
In addition to hosting annual organized events which help families learn more about our 
school and build community,  (e.g., Back-to-School Nights, New Student Orientation) we 
are working to gather more regular feedback from families. Our 2016-17 5Essentials 



survey revealed a very strong teacher-parent trust (i.e., 88 on a 1-99 scale). Our goal is 
to have a reciprocal exchange of information--school staff can share information with 
families and families can share their own ideas, interests, and concerns with the school. 
Below are some examples of how we are working to strengthen relationships with 
families to better serve them. 
 

● Coffee with the Principal 
Our principal hosts a bi-monthly “Coffee with the Principal” as an open dialogue 
for any parents that want to attend.  It is held once per month in English and once 
per month in Spanish. This started three years ago, and during the 2017-18 
school year approximately 5-20 people have attended each event.  
 

● Conversations about School Climate  
A team hosted a two-part after-school event around school climate during the 
spring of 2017. Each event was about 1.5 hours long. The principal shared with 
families an overview of our efforts towards a healthy, positive school climate and 
asked parents to bring forward concerns and possible solutions. The meetings 
were designed to give families time to provide insights and feedback to the 
school about continuous improvement efforts. 
 

● Proactive parent-student-school problem-solving meetings 
We work intentionally to invite families to meet at Adams (or locations more 
convenient to the family) in order to create proactive plans to optimize student’s 
learning. In the past, these meetings took place during parent-teacher 
conferences.  In recent years, conference attendance by parents has declined 
slightly, creating the need for additional relationship-building opportunities to 
support individual students. On average we proactively meet with two or three 
families and their children per month. 
 

● Zones of Regulation family workshops 
Our school counselors (1 FTE) partnered to facilitate two 1.5 hour long interactive 
workshops for families. The counselors shared an overview of the Zones of 
Regulation and provided materials for families to make tools to use at home. 
During these workshops, 36 families attended and took home materials to use 
with their children, and some attended both sessions. 

 
● Providing supports to families 

Over the past 3-4 years formal and informal data suggests a shift in the needs of 
some of our students and families. Some teachers have expressed new 
challenges arising in their classrooms as they try to meet the social emotional 
needs of their classroom communities. Another indicator is the increase in the 
number of families receiving services through Project Reach. (See Table 1 
below.)  



 
In response to conversations with staff and families we have implemented some 
new programs to better meet the needs of those we serve. During the 2016-17 
school year, we established a partnership with the Community School 
Collaborative which allows us to have a full-time school-based therapist for this 
school year; she works currently with about 20 students and their families. Our 
school counselors began organizing a holiday toy drive in the 2014-15 school 
year; the toy drive provided about 22 (59 children) Adams families with toys and 
clothes for the holiday season. This 2017-18 school year, we developed a 
partnership with The Sheridan Story and BankCherokee. The Sheridan Story 
provides 47 families with a free bag of food for meals each weekend. 
BankCherokee volunteers sponsor many of the meals and help with weekly 
distribution to students.  

 
Table 1: Students participating in Project Reach 
 

Year # of students 

2010-11 5 

2011-12 6 

2012-13 6 

2013-14 11 

2014-15 10 

2015-16 15 

2016-17 19 

2017-18 (as of 
1/31/2018) 

11 

 
 

Relationships among teachers (i.e., coaching/sharing) 
 
Teacher teams at Adams regularly engage in professional learning together. In the 
2016-17 school year, teachers reported a strong teacher-teacher trust on the 5Essentials 
Survey (i.e., 77 on a 1-99 scale), which contributes to effective collaboration and 
knowledge sharing. Below are a some examples of systems and structures that support 
teacher collaboration and teachers leading learning for other staff.  
 

● Professional Learning Communities (PLCs) 



Teachers meet together three mornings per month as grade level teams (~3 
hours). This totals about 27 hours across the school year. These meetings are 
always centered on professional development, primarily via teachers analyzing 
student data and teachers reflecting together and sharing and building 
instructional strategies. 
 

● Teacher-Led Learning 
Over the past two years, much of our professional development has consisted of 
learning experiences led by teachers and staff.  This has often taken the form of 
teachers partnering to facilitate short breakout sessions around an area of 
interest/strength. One set of breakout sessions focused on positive behavior 
supports and one set on culturally responsive teaching. During our January 2017 
professional development day, ten teachers led or co-led breakout  sessions for 
their peers. That same day we had a teacher lead a workshop on 
improv/community building strategies. For the last two years, two classroom 
teachers have served as math leads, facilitating sessions during our monthly 
whole staff professional development meetings. In other words, we have a 
healthy tradition of teacher-led learning; this is a great strength to build on as we 
move forward with our restorative practices work. 

 
Relationships with existing tools/programs 
 
To date we have had trainings, both formal and informal, in many different approaches 
that are restorative in nature. The training that we have received, the impact they have 
had on our classroom and school environments, and the steps we must take to continue 
our work, are described below in Table 2: 
 

Table 2: Shared Learning and Next Steps 

Program/ 
Approach 

Formal 
trainings 

Refreshers What we see now Next steps/Areas 
for growth 

Responsive 
Classroom (RC) 

About 10 years 
ago 

August 2016 All homeroom classrooms 
conduct a daily classroom 
meeting in circle (following RC 
protocol). 

Build RP elements 
into existing practices 
(e.g., values circles 
and repair-of-harm 
circles) 
 

PBIS  Ongoing Clear schoolwide expectations 
and tools for staff for 
teaching/practicing expectations. 
(e.g., See sample video that 
teachers use to start 
conversations in the fall at 
https://safeshare.tv/submit?url

Revisit and update 
(when applicable) 
schoolwide 
expectations and 
practices for teaching 
expectations as we 
transition into our 

https://safeshare.tv/submit?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3Dxr4thR7DmwU


=https%3A%2F%2Fwww.youtu
be.com%2Fwatch%3Fv%3Dxr4
thR7DmwU ). 
 
Positive behavior recognition 
system 
 
Ongoing data collection and 
analysis  

new space.  
 
Plan how to move 
this work from the 
PBIS team to the 
whole staff  
 
Communicate with 
families about PBIS 
work 
 

Yoga Calm August 2012 Some coaching 
throughout 
2012-13 and 
2013-14 

Most classrooms integrate 
intentional breathing exercises 
into classroom routines. Some 
build in daily stretching. 

Continue to refine 
practices--use 
practices proactively 
in all school spaces. 
 
Continue to share 
strategies with 
families. 

MeMoves Winter 2017 As needed 
consult with our 
part-time 
school-based 
technology 
integration 
specialist 

Data collection in process for 
how where and how the program 
is being used throughout the 
building. 

Continue to refine 
practices and ensure 
they are used 
proactively in all 
school spaces. 

Zones of 
Regulation 

May 2017 
 
Sept 2017 

Ongoing 
in-house 
coaching and/or 
co-teaching 
with school 
counselors 

All classrooms have participated 
in a minimum of three co-taught 
lessons. NOTE: An intentional 
shift in staffing/systems has 
allowed the counselors to do 
more proactive teaching (rather 
than reactive problem-solving). 
 
In process of collecting data 
around core Zones of Regulation 
practices to determine additional 
supports for refining 
implementation. 

Continue to build 
Zones language 
school-wide 
 
Continue to deepen 
Zones mentality in all 
classrooms 
 
Continue to share 
Zones work with 
families 

AMAZE 
Curriculum 
 

January 2018  Teachers are in process of 
reviewing materials  

Plan, prepare, and 
facilitate AMAZE 
lessons 

Trauma- 
Informed 
Schools 
 

March 2016 Fall 2016 More staff employing 
problem-solving strategies to 
consider the antecedents of 
behavior in order to make 
determinations about appropriate 
consequences. 

Continue to build the 
capacity of staff 
around employing 
strategies for 
analyzing the function 
of certain behaviors 

https://safeshare.tv/submit?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3Dxr4thR7DmwU
https://safeshare.tv/submit?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3Dxr4thR7DmwU
https://safeshare.tv/submit?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3Dxr4thR7DmwU


in order to 
appropriately address 
behaviors that do not 
meet schoolwide 
expectations. 

Racial Equity/ 
Culturally 
Responsive 
Teaching 
 

January 2015 
 
January 2016 
 
January 2017 

Ongoing Some examples:  
Teachers are in the process of 
drafting, revising, and sharing 
their own racial autobiographies. 
 
More teachers are considering 
classroom data through the lens 
of race. 
 
All teachers have implemented 
pieces of The Color Project, with 
the focus on helping students 
build language to talk about 
racial differences in a healthy 
way. 

Need to continue to 
build our 
understanding of 
Whiteness and how it 
shows up in our 
spaces and in our 
policies. 
 
Need to make 
changes to 
inequitable policies 
and practices.  

 
Here is one teacher’s voice regarding her  Zones of Regulation learning: 
 
I have a student who has trouble reading other people’s body language and empathizing 
with his peers. He was pretty isolated socially when he came into my classroom. He 
becomes easily agitated when things do not go his way. Because I have taught my 
students about the Zones of Regulation, they know how to use the tools we have 
provided for them. This helps to have conversations with this child about how others may 
be feeling and about appropriate reactions to problems versus unexpected behavior. 
This common vocabulary and the tools that accompany it have helped this child grow 
socially and connect with other students. He now has friends in the classroom. I would 
love additional tools and more common language to continue this work. 

 
-3rd Grade Teacher 

 
In addition to the approaches and practices already described, we conducted book 
groups throughout the 2016-17 school year all of which focused on the topics listed in 
the table above--teachers could choose from 5 different titles. We then read pieces and 
met together to discuss new learning and share ideas for integrating the learning into our 
school and classrooms. This is an additional structure we could draw on to further our 
restorative practices work. 
 
Relationships to behavior data 
 



All of the work described in this section is in an effort to maximize students time in-class 
where they are actively engaged in learning.  We seek to interrupt the pattern of 
disproportionate outcomes based on race. We can monitor progress toward this goal via 
an analysis of out-of-school suspension/dismissal data and out-of-class referrals 
disaggregated by race. A snapshot of our behavior data can be seen in Tables 3 and 4 
below. With our behavior support/PBIS teams we developed a new data collection tool 
for the 2017-18 school year to better track student time out of class. We did not include 
that data here, but would be happy to share more about this or other data collection tools 
we use currently. 
 
In order to strengthen our relationship with behavior data, we must extend the 
conversations beyond our behavior support and PBIS teams. During this 2017-18 school 
year we have intentionally set three dates (i.e., fall, winter, spring) to share this data with 
the whole staff. In the past, we shared data with staff once per year. Our next step is to 
find tools to deepen our whole-staff conversations about our behavior data with a focus 
on improving student learning. 
 
We also need to be mindful to collect data that will help us further our restorative 
practices work.This might include, for example, changes to how we document 
resolutions in Campus/SWIS. Our team will continue work in establishing parameters to 
guide data collection. We elaborate on this more in section 4 (below). 
 
Table 3: Suspension and Dismissal Data 2016-17 and 2017-18 

Data from September 5, 2017 
through January 23, 2018  

 

Days Events Students 
Contributing 

2017-18    

In-school Suspension 2.6 3 3 

Out-of-school Suspension 55.2 49 22 

2016-17    

In-school Suspension 3.2 4 4 

Out-of-school Suspension 65.5 71 27 

 
Table 4: Campus Referrals (that result in out-of-class time) disaggregated by 
Race/Ethnicity 

Ethnicity # of Enrolled 
Students 

# of Referrals % of Enrolled 
Students 

% of Total 
Referrals 

Native 2 0 0.3% 0.0% 



Asian 5 0 0.8% 0.0% 

Black 106 101 16.5% 60.8% 

Latino 327 57 51.0% 34.3% 

Pacific  0 0 0.0% 0.0% 

White 153 8 23.9% 4.8% 

Multi-racial 48 0 7.5% 0.0% 

Total  641 166 100% 100% 

 
Voices about Strengths and Areas for Growth: Staff Perspectives 
 
Almost all staff have voiced interest in moving forward with Restorative Practices work. 
Our new and newly renovated spaces will align nicely with establishing rituals and 
routines--the building construction provides a fresh start for classroom discussions as 
well as planning classroom spaces. We successfully rolled out the Zones of Regulation 
work which is providing staff and students with a common language, and we can 
piggyback off that work as we implement more restorative practices throughout the 
school.  
 
As a language immersion school, most of our students are learning all day in a language 
that is not their first language--this can cause additional stress for students as they try to 
express themselves. We are constantly focusing on building vocabulary. The common 
vocabulary of restorative practices will support students in expressing themselves and 
their feelings.  
 

-Kindergarten Teacher 
 
 
Our Adams staff really embraces all kids and all families. We get to know student 
academic strengths and needs. We also know and understand information about student 
lives that would impact their day to day successes and obstacles at school. Each teacher 
tries to support and differentiate behavioral interventions as needed. Also, our staff trusts 
one another to problem-solve around behavior, even if it makes us feel vulnerable.  
 
Our teachers have very different teaching styles and theories regarding behavior 
management. These varying approaches can be confusing for students, families and 
specialists. We need a more uniform approach to behavior management and we need it 
to be implemented with fidelity. Building rapport while having consistent management is 
one of the most challenging parts of our jobs. We need to support each other with 
consistency. Restorative Practices would provide us with that framework our kids really 
need.”  

-EL Teacher 
 



In March of 2016 Adams engaged in the Trauma-Informed Schools training. During this 
training we learned about the impact of trauma on the developing brain and on student 
learning outcomes. Staff members were able to reflect on their own adverse life 
experiences as well as triggers that can get in the way of one’s ability to empathize with 
students when doing discipline. 
 
Staff began to initiate classroom rituals and routines to foster a sense of safety and 
belonging in all students. Some of these initiatives were woven into morning meeting 
including teamwork games, yoga, movement activities and zones of regulation stations 
for calming when a student is dysregulated.  
 
At Adams positive and caring relationships between staff and students are seen as an 
antidote to trauma and a prerequisite for learning. Another primary goal at Adams has 
been to cultivate a sense of community, belonging and responsibility in each student. 
The Restorative Practices grant would allow us to devote staff and resources to help 
cultivate a sense of belonging in every student. 

 
-School Social Worker  

 
 
We conclude this section with an anecdote provided by a teacher: 
 
At Adams, we have been, for decades, one of the top schools in St. Paul.  Historically, 
we have been filled to capacity and have needed a lottery to choose from the large 
numbers of applicants to our kindergarten classrooms. In recent years, however, our 
student population has changed. We now have more students with greater emotional 
needs than we had in the past. 

 
My first day at Adams was in 2014. I left in tears. I felt as if after eight years as a teacher, 
I must have lost “my touch.” Students were running out of the classroom. I had never 
experienced that before. Academically, they were so low that they broke down in tears at 
even the most basic work presented to them. They would not walk in the hallway or stay 
in a line. Transitions took four times as long as I was used to which is especially 
surprising since I had moved from a kindergarten classroom to a second grade 
classroom. I had been teaching in an affluent district and before that, at a private 
international school. As it turns out, I had not lost “my touch”; I was “out of touch” with 
the students. These students had needs that were different from my previous students. I 
completely rewrote my plan for the first six weeks with a focus on relationships. I built 
trust with and among my students. Only after we had established our classroom 
community did I focus on academics. The students were academically lower than I had 
expected when I walked into the second grade classroom, but they were much higher 
than I assumed they were that first day. Looking back, I realize that they were not willing 
to take risks with me because they did not trust me. Once that trust was built, they did 



not run out of the classroom. Instead they would come to the classroom and seek me out 
when they needed help and they still do so, years later. This is important in all schools, 
but is even more so in our diverse urban environment here in Saint Paul. I believe that 
the need at Adams is even greater because of our immersion setting. We are trying to 
relate to children in a language that is not their first language. This takes a lot of trust on 
the students part. We need a framework to help us build this trust.” 

 
-3rd Grade Teacher 

 
 
3. What changes in school climate would most positively impact your school 
community? Please include narrative or example from the lens of educator, parent 
and families, leadership and student voice.   
 
As we decided to move forward with our RP work, our team talked to families, students, 
paraprofessionals, teachers, and other school partners about what they love about 
Adams and what we could do as a school community to continue to improve our school 
climate. Below are some of those voices. 
 
I like that I get to make new friends every year and I am always happy. I would like for 
people to have more spaces to get help with an argument so they can become friends 
again. 

-4th Grade Student 
 
I like that all of the teachers are nice to me and they help me when I don’t get things. I 
would learn more by helping other people and having other people help me. 
 

-2nd Grade Student 
 
Me gusta cuando las maestras me ayudan cuando necesito [ayuda]. Aprendería más si 
mis maestras me dan más ejemplos en matemáticas. 

 
-4th Grade Student 

 
I am an Adams’ parent of three boys in fourth grade, second grade, and a future 
Kindergartner.  My family has experienced Adams as a vibrant learning community with 
teachers and families from multiple countries, racial and ethnic backgrounds, and life 
experiences.  It is natural in a diverse school like ours that we will experience conflicts 
and disagreements, and I consider teaching conflict resolution skills to be as important to 
my boys’ education as math or reading. 
  
Over the past few years, our school community has been discussing and addressing 
bullying and other behavioral issues in our school.  While we’ve made progress, I feel 



there’s more we can do as a community to promote peaceful conflict resolution at our 
school, which will hopefully reduce the need for suspensions and other punishments. 
From what I’ve learned, I like restorative approaches because they teach important skills 
and responsibilities to all students and staff, such as respectful dialogue, problem 
solving, and empathy for both the person who was harmed and the person who caused 
the harm.  While Adams has already introduced some restorative practices into our 
school, I would like us to have the opportunity to be a full restorative justice school, with 
the necessary training and support to make it successful, and to involve parents in that 
effort.  

-Adams Parent 
 
 
I have been a teacher at Adams now for four years. This is the fourth school I have 
taught at and it is very different from any of the other school communities that I have 
been a part of. The Adams staff is so warm and welcoming. Right away I knew that 
anyone I turned to for help would go above and beyond to assist me. We truly are a 
village. When difficulties come up, we lean on each other for support. In other places I 
have worked, there is an atmosphere of competitiveness among teachers, a culture of 
perfectionism in which it is not safe to fail. I have not felt that here at Adams. We are 
open, honest and vulnerable with each other. There is a true feeling of teamwork. My 
co-workers here have become a second family to me. This caring also extends to the 
families that we serve. Most of us live in Saint Paul. We live side by side with the families 
we serve. We are not just their children’s teachers but their friends. Students know this 
and it has a positive impact on our learning community as a whole.  
 
This is not to say that our community is perfect. There are many students with great 
emotional needs. We are doing what we can for them with the resources that we have 
but we all agree that we would like to do more. We need to do a better job making sure 
ALL students feel this same connection to our community. This takes time and a safe 
space. We need to heal some of the damage that has been done. We believe in working 
to decrease the achievement gap and we know that this is not done through punitive 
means but rather through working on the stem of the problem. Our track record of 
dismissals verses suspensions highlights this. We acknowledge that sometimes our 
students need to be out of the classroom (and up until this year, we did not have a space 
for them to process and calm down) so they were often dismissed for the day but 
because we want them back in class as soon as possible, we do not frequently suspend 
them. We want to work to help students build and maintain positive relationships and 
appropriate self control.  
  
What we need now is a common language and training in how to do this. We are open to 
other ways of thinking and we are willing to put in the work. We love our community and 
only want to make it stronger. Our community is a perfect fit for Restorative Practices. 



We will have more space that we could devote to this work. This would give us the 
framework, training and support we need to keep building on these relationships.  

 
-3rd Grade Teacher 

 
A short video with the perspectives of our school-based therapist can be viewed at the 
link below: 
 
https://docs.google.com/presentation/d/1GlP6rWPZoPJKq38R2XuWGZWSUFc6ngUHot
q4m5hqKrw/edit?usp=sharing 
 

 
Section 2: Capacity and Understanding of Restorative Practices  
 
4. Describe the capacity of the school site for a new school-wide initiative, 
including leadership, engagement of staff, students, parents and family, 
community and experiences with implementation, including:  
 

a. Existing knowledge about and experience with implementation/adoption 
of new initiatives  

 
In Section 1 (above) we highlighted strengths and outlined next steps as related to the 
implementation/adoption of recent initiatives. We were purposeful to highlight existing 
structures and systems that have facilitated continuous learning among our staff.  
 

b. Existing teams, or lack thereof, that could take up Restorative Practices 
implementation (e.g., PBIS, SCIT) and their accomplishments  
 

The following committees currently lead important work throughout our Adams 
community. We feel that all of these committees could take an active role in different 
aspects of the implementation of Restorative Practices as outlined below: 

● Positive Behavioral Interventions and Supports (PBIS) Committee: This 
committee has a strong focus on schoolwide expectations and positive school 
climate. They could help create visuals and tools for students to guide them 
through this work and monitor the effectiveness of the restorative practices work. 

● Sunshine/Wellness Committee: This committee works on building our staff 
community. They could work on planning restorative circles for staff. 

● Student/Teacher Assistance Team (STAT): This team focuses on interventions 
for students who are struggling. After receiving training, this committee could 
work on giving teachers ideas on how to guide students using a restorative 
practices lens. 

● Equity Leadership Team: This team is focused on leading our ongoing racial 
equity learning and developing/monitoring the school’s Schoolwide Continuous 

https://docs.google.com/presentation/d/1GlP6rWPZoPJKq38R2XuWGZWSUFc6ngUHotq4m5hqKrw/edit?usp=sharing
https://docs.google.com/presentation/d/1GlP6rWPZoPJKq38R2XuWGZWSUFc6ngUHotq4m5hqKrw/edit?usp=sharing


Improvement Plan. This group could review academic and behavior data before 
and after the implementation of restorative practices work to ensure that we are 
continuing to improve the ways that we are meeting the needs of all of our 
learners.  

● Communications Committee: This committee could help us share about our 
developing restorative practices work to the broader community. 

● Family Engagement Committee: This committee can take the lead on organizing 
family events that are designed specifically to share with families about our 
restorative practices work. They can also utilize restorative practices principles in 
planning family events as well as seek out family input and feedback to inform 
ongoing restorative practices work. 

● Los Amigos de Adams/PTO: This group is made up of some of our most active 
parents and staff. They are a wonderful resource and can help partner with the 
school to find ways to bring the whole community together around this paradigm 
shift. 

 
c. Track records of engaging community, parents, family and other 
stakeholders in school climate improvements.  

 
In Section 1 we highlighted our efforts for engaging families in school climate 
improvements. In addition, as a magnet school, one of the things that we know we 
always need to do is work to build community among our families.  Since we draw 
students from all over Saint Paul and from surrounding communities, it is important to 
create opportunities for our families to meet each other and to build the lasting 
relationships that will serve as a strong foundation for their learning, not only while they 
are at Adams, but as they move beyond their elementary experience to middle school, 
high school, and beyond. An increasing number of former Adams students now send 
their own children to school at Adams--a second-generation gift of language and culture 
that is passed down from parents to their children.  All of the family engagement efforts 
that we make are in service of providing an excellent educational experience for the 
students we serve. A close-knit community is a critical part of that excellent experience, 
and we are happy to be able to partner with our parents to create a positive school 
climate in as many ways as we can. 
 

d. The approval process you used in deciding to pursue this funding. 
Please include what survey or other process and invitation for adult, 
student voice and other perspectives were engaged.  
 

The process really started in the spring of 2016 when we applied for the first round of the 
restorative practice pilot grant. We had whole staff conversations, offered some breakout 
sessions to staff around restorative practices, and introduced restorative practices to 
families. Even though we were not selected for grant funding  in year 1, we continued to 



look at how we could create learning spaces in which students have tools for success 
and teachers have tools for creating engaging environments.  
 
During the spring of 2017, the staff engaged in an restorative circle facilitated by Becky 
McCammon in which we shared about our values. This was the start of building some 
common experiences around restorative practices for our staff.  
 
Most recently, during an all-staff professional development session in January 2017, a 
small team provided a brief overview of restorative practices to the staff acknowledging 
our 2015-16 grant application and all of the work we have done since then to move in 
the direction of restorative practices. At this meeting, teachers, specialists, ELL teachers, 
special education staff, general education support staff, counselors, social workers, 
office staff, administration, custodians, nutrition services staff, and the Discovery Club 
site supervisor were all invited to complete a brief survey which asked the following 
questions about restorative practices: 

 

 



 
 
In the graphs that follow, 0 means Not Applicable or I Do Not Know, 1 means Strongly 
Disagree, 2 means Disagree, 3 means Agree and 4 means Strongly Agree. 

This data shows that almost 90% of our staff that participated in the restorative practices 
survey would like to see restorative practices implemented at our school and about 22% 
of our staff reported having some formal training in restorative practices. It is important to 
note that 50 staff members completed the survey and about 5 staff members that were 
invited to complete a survey did not complete it by the time our team began writing this 
grant application.  
 
About 10% of staff reported that they did not know if they believed in the principles of 
restorative practices but no one reported that they disagreed or strongly disagreed with 



it. This leads one to conclude that no one in our staff is resistant to the implementation. 
Nearly all that completed the survey agreed (33%) or strongly agreed (63%) that 
restorative practices are, or could be, valuable for their students. Only two staff members 
reported that they were unsure if restorative practices are or could be valuable for 
students. About 90% of the staff reported that they agreed or strongly agreed that 
restorative practices could have the potential to impact adult relationships. Overall, 
Adams staff voice a belief in the potential of restorative practices and a commitment to 
ongoing learning about and implementation of restorative practices. 
 
5. What is the current knowledge and opinion about RP in the school, among staff, 
admin, students, family and community? How do you know what they know or 
feel? Describe any introductory professional development in restorative practices 
your building has engaged in, strategic steps you have already taken to create a 
restorative culture (including among adults) or existing pockets of restorative 
programming and how they have been received. For example, if your school has 
previously applied to become an RP site, what has been implemented, what has 
been learned and how is this application a reflection of those shifts?  
 
As noted above in Question 4d our staff survey as well as other data such as the number 
of staff members that expressed interest in supporting the restorative practices grant 
writing process underscores our staff’s commitment to deepening our restorative 
practices work. Our feedback about restorative practices from families via both formal 
and informal venues has been overwhelmingly positive; several families have met with 
school administrators to learn more about how they can support the work. 
 
In addition to all of the practices and ongoing professional learning outlined in Question 
1, we have been more intentional this 2017-18 school year about building tools and 
systems for helping students that need space out of their classrooms to “fix” 
problems/conflicts with the ultimate goal being to maximize their time in classrooms. Our 
behavior support team utilizes the Zones of Regulation tools and a series of questions to 
guide students in resolving and repairing problems/conflicts. To varying degrees all 
teachers are implementing the Zones of Regulation tools and several teachers use 
similar “fix-it” strategies in their classrooms.  
 
Section 3: Strategy and planned activities  
 
6. Describe your overall strategy to ensure that implementing restorative practices 
will positively impact your school’s overall climate through the following prompts:  
 

a. What is the primary purpose of implementing restorative practices at 
your school?  
 



As we know strong, healthy relationships are foundational to learning, we must ensure 
each student has access to unconditional caring relationships. As such, our primary 
purpose for implementing restorative practices is to continue to build a common set of 
practices and language that will support healthy communities within the school as well as 
provide guidance for how to repair any relationships that have been harmed.  
 

b. What resources and experiences guided your school’s design of an 
implementation plan? What about your school supports a unique and 
innovative approach to restorative practices implementation?  

 
One unique aspect about Adams is that we have a very low teacher turnover rate. This 
would contribute to the sustainability of our Restorative Practices implementation. If we 
were to receive this grant, the additional resources coupled with our staff consistency, 
would insure that RP becomes an integrated part of the culture at Adams. While we 
understand that this work takes time, perhaps years, to fully shift mindsets and mental 
models of school discipline, our commitment to the work coupled with a relatively low 
teacher turnover rate will allow implementation to take shape in innovative ways.  
 
Another unique characteristic about Adams is that we have a large number of teachers, 
Amity intern teachers, and families from Spanish-speaking countries as well as other 
diverse countries around the world. It is our mission to listen and learn from each other. 
The values of community and empathy taught through restorative practices will dovetail 
effectively with our school values and culture.  
 

c. Who will lead implementation? What leadership model will be used and 
why?  
 

As a school, we are dedicated to a distributed leadership model as we know it takes a 
team of people with a range of knowledge and expertise to implement new initiatives. 
We have a core of people that have already expressed interest in participating in a 
restorative practices leadership team, and many have already stepped in to work on the 
grant-writing process.  As noted above in question 1, we have structures already in place 
(e.g., teachers leading learning) upon which to build in moving the learning from a core 
restorative practices leadership team out through the school and beyond to the broader 
community. A key member of this team will be our Restorative Practices Coordinator, 
who will lead much of the coaching and implementation work throughout the year. 
 
7. What specific action steps or activities will you and your school take?  
 

a. Provide a summary of what activities will happen throughout the three 
years of the pilot, so that, by the end of three years, you will have a 
sustainable and effective restorative practice program throughout the 
school.  



b. Provide a detailed scope of work for Year 1, including summer months 
and PD days, detailing how you will embed professional development and 
build staff capacity. What plan for PLCs and ongoing coaching do you 
have? What is your communications plan? Will you do a policy review or 
other building level work? How will you engage an Election to Work 
Agreement to support all educators in professional development and 
implementation engagement?  
 

We will continue to strengthen existing work in the areas outlined in Question 1--Zones 
of Regulation, Yoga Calm, and other restorative tools and practices that we have already 
been working on for several years. The key will be to develop this work via the 
philosophy and common language of restorative practices so that all staff share a 
cohesive vision of how these tools and approaches work together to meet the needs of 
all learners, with the ultimate goal of accelerating learning and interrupting 
disproportionate and racially predictable outcomes of our students. 
 
More concretely, we plan to spend most of year 1 building a common understanding of 
and language around restorative practices. This will start with hiring a Restorative 
Practices Coordinator with a solid commitment to and base knowledge of restorative 
practices who will serve as a resource and guide for our school-based restorative 
practices leadership team. We will continue to solidify a school wide restorative practices 
leadership team. Members of the restorative practices leadership team will attend some 
initial training in June, 2018. All staff will then participate in a 3-day restorative practices 
training in August 2018, led by an expert restorative practices facilitator. We have 
submitted our intent to consider an election to work agreement for these days. 
 
The school-based restorative practices leadership team will meet at minimum two times 
per month to analyze data (staff feedback) and determine next best steps for ongoing 
professional development. While the specifics of the professional development will 
depend on the needs of our community, a possible first step into restorative practices 
might include building in more restorative circles--within classrooms, staff meetings, 
family meetings, etc. We plan to dedicate at minimum one of our four morning meetings 
per month explicitly to restorative practices work. We also plan to host some optional 
after-school restorative practices professional learning sessions for staff as well as 
several restorative practices workshops for families. 
 
Our intention is that through this work we build the capacity of all of our teams (including 
Discovery Club, family groups, and student groups) around restorative practices work. 
This will include maintaining a core restorative practices leadership team that is 
representational of our Adams community and that focuses on continuously gathering 
data and planning ongoing learning experiences for the whole staff; this distributed 
leadership approach will allow us to sustain the work beyond the life of the grant. 
 



c. Beyond funding for a Restorative Practice specific leadership position, 
how will the building staff actively support the implementation process? 
What specific and additional collaborative and supportive spaces will lead 
Restorative Practices in partnership with the RP leadership team?  
 
d. How will multiple stakeholders be engaged? Please specifically describe 
how you will include parents, community perspectives and youth voice. 
What outreach have you made to potential trainers, circle keepers and 
guides for this work?  
 

Our Los Amigos de Adams/PTO parent group (a combination of our PTO and site 
council) have engaged in conversation around restorative practices, and are eager to 
continue to support this work.  We will work with the Los Amigos de Adams/PTO 
leadership to develop ways to partner to spread the word about our restorative practices 
work.  
 
In terms of community engagement, we are hoping to be able to partner in the future 
with a local high school whose students are trained circle keepers. Our Adams students 
would be excited to learn from older students, and may see this as an inviting way to 
enter into the restorative circle work. Our counselors are currently looking into this to see 
if we might try some circles during the winter/spring of 2018. 
 
We have not yet reached out to potential trainers, circle keepers, or guides for this work, 
but plan to explore these options in the coming months as we learn more about the 
resources available to us. 
 
Section 4: Evaluation  
 
8. Collecting accurate data is an important part of this pilot initiative. Please 
specifically describe your school’s strengths and opportunities for growth as 
relates to:  
 

a. Consistently and accurately collecting ODR data  
 
See Question 1 (above). 

 
b. Collecting and using school climate data.  
 

Regarding student voice, all classrooms complete the student engagement surveys as 
part of their Teacher Development & Evaluation work. Teams discuss the data and 
complete their individual reflections around what the data means for their practice. 
We also piloted a student survey (i.e., The School Climate Survey from PBIS apps) with 
our fourth grade students during the spring of 2017. Our intention is to utilize this tool to 



gather additional student voices about school climate (grades 2-5). In addition, our 
counselors started a practice during this 2017-18 school year in which they select 
students for individual brief interviews/conversations in order to better understand 
students’ experiences at Adams. This data also informs our ongoing efforts to maintain a 
healthy and positive school climate for all. 
 
Regarding family voice, in addition to the more informal venues (as described above in 
Question 1), our Los Amigos de Adams/PTO family group also facilitated a survey this 
fall 2017 to gain family perspectives as related to school climate. In collaboration with 
school administrators, the Los Amigos de Adams/PTO family group is looking to refine 
and simply the survey (based on learning from the initial family survey) in an attempt to 
gain additional perspectives. 
 
Regarding the voices of school staff, we currently do not have a formal survey tool used 
to collect their perspectives about school climate. Our goal it to maintain a culture that 
allows staff to speak their truths about any concerns or noticings that will contribute to 
improving school culture. Our counselors did pilot a survey in 2015-16; we are 
considering revisiting that tool as a more formal mechanism for collecting perspectives. 
 
9. Describe your proposed evaluation plan.  
 

a. What indicators/benchmarks do you expect to see in Year 1? How will 
you collect the data? Consider both narrative and quantitative data.  

 
Table 5: Explanation of expected indicators/benchmarks for Year 1 

What are some 
indicators/benchmarks for 
year 1? 

What are some possible 
data sources? 

How/when will the data be 
collected? 

Increase (from about 22% to 
100%) of staff having formal 
training on restorative 
practices 

Formal training sign-in sheets All staff will sign-in to formal 
training 
 
Submitted election to work for 
summer 2018 
 

Increase family/community 
members understanding of 
restorative practices and our 
specific restorative practices 
efforts 

Family surveys 
 
 
Workshop feedback/exit 
surveys 
 

To be determined by teams 
leading this work. 

Growth in individual staff 
members 
understanding/beliefs around 

“How Restorative Am I” 
Survey 

All staff will complete the 
survey in August 2018 and 
again in the spring of 2019. 



restorative practices 
 

More positive ratings of 
school climate from students 

PBIS Apps Student School 
Climate Survey  
 
 
 
Student interviews 

Grades 3-5 complete survey 
in September 2018 and May 
2019 
 
 
Interview a random sample of 
students at various points 
throughout the year 

Initial implementation of 
restorative circles/values 
circles in classrooms  
 

Walkthrough data To be determined by RP 
leadership team. 

 
 
b. What outcomes do you expect to see by the end of Year 3? How will you 
collect the data? Consider both narrative and quantitative data. How are the 
outcomes linked to the overall strategy/purpose you described in question 
6?   
 

In addition to building on the goals outlined in Question 9a above for Year 1 of the grant, 
below we describe expected indicators/benchmarks for the end of Year 3 of the grant. 
 
Table 6: Explanation of expected indicators/benchmarks for Year 3 

What are some 
indicators/benchmarks for 
end of year 3? 

What are some possible 
data sources? 

How/when will the data be 
collected? 

Implementation of 
restorative/values circles in all 
classrooms 

Staff surveys 
 
Anecdotal data 
 
Walkthrough data 

Ongoing; at least annually. 

Implementation of 
repair-of-harm 
circles/practices in all 
classrooms 

Staff surveys 
 
Anecdotal data 
 
Walkthrough data 

Ongoing; at least annually. 

Implementation of restorative 
circles in more adult spaces 
(e.g., IEP meetings, 
committee meetings) 
 

Staff interviews/sharing 
sessions 

Ongoing. 



Improvements in school 
climate 

PBIS Student School Climate 
Surveys 
 
 

Surveys administered at 
minimum annually in grades 
3-5 

Decrease in dismissal and 
suspension rates 
 

Campus/SWIS data School administrators enter 
the data into Campus  

Decrease in out-of-class 
referrals 

Paper referrals 
 
Google Doc/out-of-class time 
 

Ongoing 

Improve the racial 
proportionality of our behavior 
data 
 

Campus/SWIS data 
 
Data on time out of class 
(Google spreadsheet) 

School administrators enter 
the data into Campus  

Increased understanding of 
RP among 
families/community members 

Family surveys 
 
Family event exit/feedback 
surveys 

Needs to be determined by 
team 

 
 
Section 5: Budget & Budget Justification  
 
10. Provide a detailed budget and describe how your budget will help you 
implement restorative practices and achieve your goals. How will you use the 
funds so that all the adults in the school learn restorative practices and use them? 
Expectations: Schools are welcome to allocate 5-10% of total budget request for 
evaluation, especially if that is an area for growth. School sites must allocate a 
percentage of their budget dollars for professional development for all staff. 
Please also describe whether additional building budget dollars will support 
implementation of RP.   
 
 

ADAMS SPANISH IMMERSION 
RESTORATIVE PRACTICES GRANT  

PROPOSED 2018-2019 BUDGET  
  

  BUDGET ITEM AMOUNT SUBTOTAL 

a Personnel     

  Restorative Practices Coordinator-Salary with Benefits $99,063 $99,063  



(2017-18 estimate) 

  Contract Costs 
● Restorative Practices Professional Development 

Facilitator (4 days) 

$4,000 $4,000  

  Substitute Costs 
 

$6,000 $6,000  

  TOTAL PERSONNEL EXPENSES   $109,063 

b Community Outreach     

  Parent and Community Outreach  
● Transportation, materials, food 

$1,500 $1,500  

  TOTAL COMMUNITY OUTREACH EXPENSES   $1,500 

c Supplies and Materials     

  Books, RP conversation cards, outreach and training 
materials, posters, PD materials 

$9,500 $9,500  

  TOTAL SUPPLIES AND MATERIALS   $9,500 

d Professional Development     

  Summer MDE Restorative Practices Training/other RP 
training opportunities 

● RP coordinator summer professional 
development stipend 

● RP team summer professional development 
stipends 

● RP summer professional development 
registration costs 

 
$1,000 

 
 

2,135 
 

2,300 

 $5,435 
 

 Stipends for Summer Professional Development 
● Teachers/Licensed Staff - 3 days 
● Paraprofessionals - 3 days 
● Office/custodial/nutrition services staff - 1 day 

 
$17,500 

1,950 
1,150 

$20,600 
 
 
 
  

 Stipends for hourly professional development during the 
school year 

● Teachers/Licensed Staff - 4 hours 

 
 

$2,365 

$3,215 



● Paraprofessionals - 8 hours  850 

  TOTAL PROFESSIONAL DEVELOPMENT   $29,250 

e Miscellaneous     

  Fees and expenses $687 $687  

  TOTAL MISCELLANEOUS   $687 

  TOTAL OF ALL EXPENSES    

f 2017-18 Grant Allotment $150,000   

      

  TOTAL FUNDS $150,000 $150,000  

  GRAND TOTAL  $150,000 

  
In addition to the funds provided by the restorative practices grant, the school will 
contribute in-kind supports through the work of our Cultural Specialist who works with 
family engagement; the work of our instructional coach who helps to support the work of 
strategically implementing new initiatives (both academic and behavioral) and also 
supports the work of our Student/Teacher Assistance Team; our counselors and School 
Social Worker who already champion the restorative practices work that we began 
several years ago, the two PBIS paraprofessionals who help students who need 
additional supports in the areas of self-regulation and repairing relationships, and our 
administrative team (principal and assistant principal) who provide overall leadership and 
support for behavioral and academic initiatives. 
 
Section 6: Summary  
 
11. Why should your school be selected as a restorative practices pilot site? You 
are encouraged to innovate your presentation and to actively include multiple 
voices and perspectives. 
 
Our Adams community is well poised to do this work. We already have so many of the 
pieces in place. What we now need is to build a common understanding of what it means 
to live in a restorative practices environment. Teacher trust and our collaborative 
collegial learning environments will be able to serve as a solid backdrop for all of this 
work. In addition, families are very interested and are working in partnership with us to 
build a more positive school climate. We have reached out to them for their input and are 
holding regular sessions to hear their concerns and to work collaboratively around those 



concerns. Lastly, our newly remodeled building will provide flexible and collaborative 
learning spaces for implementing restorative practices. 
 
We have shown a real need and desire to be able to look at the root causes of behaviors 
rather than the behaviors themselves. We are building our skills for how to respond and 
support students exhibiting behaviors that do not meet our school-wide expectations in 
ways that are educational and restorative in nature rather ways that adhere to more 
traditional forms of punishment. This is of particular importance when working with 
children and families who have experienced trauma and/or are experiencing stressful 
situations that might translate into unexpected school behaviors.  
 
Many of our staff are already on a restorative path and are seeking to find better ways to 
address students’ emerging needs; they are doing this with minimal tools, training, and 
coaching support. As such, it has been difficult to sustain or integrate the work 
throughout all of our school spaces. The restorative practices grant implementation plan 
we outlined above will allow us to do just that--ensure that all staff that serve our Adams 
students and families have the tools, training, and ongoing support to create and 
maintain truly restorative spaces. 
 
 
 
 
 






